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Introduction 
These standards are intended to serve as guidelines for partners to ensure that courses meet the 

requirements and support the goals of the American English (AE) E-Teacher Program.  The AE E-Teacher 

Program is a standards-based program, meaning that while topics and specific learning outcomes differ 

from course to course, all courses support the overall goals of the program.1 These overall goals are 

what make the program a catalyst for sustainable professional development- not just a finite learning 

opportunity that terminates upon completion of the course. 

The standards are divided into five (5) major categories, or domains: Methods, Assessment, Culture, 

Instruction and Implementation, and Professionalism. Each domain is further divided into one or more 

specific standards that describe course requirements and the rationale behind them. 

These standards have been created to reflect the specific pedagogical and cultural needs of the AE E-

Teacher program. Use of these standards does not preclude the use of other standards related to the 

field of TESOL, Applied Linguistics, instructional design, or online learning. 

 

What are TESOL Content Standards? 

TESOL Content Standards are guidelines and recommendations for TESOL methodology content that 

should be incorporated into AE E-Teacher program courses, and how it should be presented and taught.  

Participants in the program are representative of underserved communities, where opportunities to 

engage in high-quality professional development are limited.  The TESOL Content Standards reflect both 

the goals of the program and the needs of its participants. 

 

Assessment and Evaluation 

A rubric is included for each standard. These rubrics contain performance indicators and are meant to 

serve as course assessment tools. The performance indicators are intended to provide guidance and 

examples, but are neither comprehensive nor exclusive. 

  

                                                           
1 Natalie Kuhlman and Bozana Knezevic, The TESOL Guidelines for Developing EFL Professional Teaching 

Standards (Alexandria, VA: TESOL Press, 2016), 4.   
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Domain 1. Methods 

Courses are built upon and centered around language teaching methods that are relevant to teachers 

around the globe, focus on real-world teaching scenarios, and emphasize student-centered learning. 

Methodology covered in the course is based on research in the fields of language acquisition and 

education. 

Standard 1. Current Methods 

Courses incorporate language teaching methods that are learner-centered, communication-focused, and 

that encourage collaboration and critical thinking. 

 

Supporting Explanation 

AE E-Teacher courses are professional development opportunities for teachers around the globe. In 

addition to demonstrating practical applications, AE E-Teacher courses must incorporate current 

pedagogical theory and methods. 

Rubric for Standard 1. Current Methods 

Performance Indicator Meets Standard 

Curriculum explicitly addresses critical thinking 
and analysis.   

Course content and activities incorporate 
analysis, synthesis, and evaluation of a variety of 
input. Participants are required to create 
materials incorporating strategies for developing 
critical thinking in their teaching.  [Image 1] 

Learner-centered and collaborative teaching 
methods are explored throughout the course. 

Course content and activities emphasize learner-
centered classroom techniques and activities, and 
provide participants with guidance and practice in 
creating learner-centered lesson plans and 
activities. [Image 1] 
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Image 1: Example of curriculum that explicitly addresses critical thinking and analysis, and exploration 

of learner-centered a collaborative teaching methods. 

 

Source: Teaching Grammar Communicatively Course provided by World Learning 
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Standard 2. Global Relevance and Adaptation 

Courses emphasize strategies to adapt current language teaching methods to a variety of global 

teaching contexts. These strategies account for variation in language background, culture, gender, and 

access to technology.  

 

Supporting Explanation 

American English E-Teacher course participants come from a variety of professional and cultural 

backgrounds, and have diverse needs. For this reason, course content must be applicable to a wide 

variety of teaching contexts outside of the United States.  

 

Rubric for Standard 2. Global Relevance and Adaptation 

Performance Indicator Meets Standard 

Course content is adaptable to regional needs. Courses include a variety of pedagogical content so 
that participants are periodically exposed to 
content that is relevant to their teaching context. 
Strategies and practice are provided to help 
participants learn to adapt new teaching methods 
to their particular teaching context. [Image 2] 

Courses facilitate the creation of content that 
participants can use in their teaching 
environments. 

Strategies for identifying and creating content that 
meets the specific needs of the participants’ 
teaching environments are provided. Strategies for 
identifying content are accompanied by guided 
practice in creating content that meets the specific 
needs of the participants’ teaching environments.  
Tools participants can use to help other teachers 
create content and share resources are provided. 
[Image 2]   
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Image 2: Example of course content that is adaptable to regional needs, and that facilitates the 

creation of content that participants can use in their teaching environments. 

 

Source: Integrating Critical Thinking Course provided by World Learning 
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Domain 2. Culture 

In addition to providing professional development opportunities, the AE E-Teacher program is a public 

diplomacy effort.  AE E-Teacher courses must expose participants to relevant aspects of U.S. culture and 

the U.S. educational system. 

Standard 1. U.S. Culture and Education 

Courses include useful information about U.S. culture and the U.S. educational system. 

 

Supporting Explanation 

Understanding the U.S. educational system will help participants establish a context for the course, 

better understand course and instructor expectations, and think critically about their own educational 

systems.  

Rubric for Standard 1. U.S. Culture and Education 

Performance Indicator Meets Standard 

Course enhances participants’ knowledge of U.S. 
society and culture. 

Course incorporates relevant information about 
U.S. culture and how culture affects language 
learning. Participants are required to think 
critically about U.S. culture and make comparisons 
with their own cultures. [Image 3] 

Course widens participants’ understanding of the 
U.S. educational system. 

Course incorporates relevant information about 
the U.S. educational system in relation to 
language learning and teacher professional 
development. Participants analyze various 
educational models (namely the U.S.’s and their 
own) and reflect on possible adaptations to bring 
international practices to their own teaching. 
[Image 4] 
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Image 3: Example of enhancing participants’ knowledge of U.S. society and culture.  

 

Source: Teaching Grammar Communicatively Course provided by World Learning 

 

Image 4: Example of an assignment that widens participants’ understanding of the U.S. educational 

system.  

 

Source: Teaching Grammar Communicatively Course provided by World Learning  
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Standard 2. American English  

AE E-Teacher courses thoughtfully integrate relevant U.S. Department of State, Bureau of Educational 

and Cultural Affairs (ECA/A/L) American English resources into the curriculum.  Participants gain 

familiarity with searching for and identifying appropriate American English resources, as well as other 

open educational resources (OER). 

 

Supporting Explanation 

American English content has been carefully designed and curated to serve as cultural and pedagogical 

resources for non-native English speaking teachers (NNESTs). Courses may use American English 

resources to augment course methodology content, to incorporate American culture into courses, and 

to assist participants in gaining familiarity with the identification and use of OER. 

 

Rubric for Standard 2. American English 

Performance Indicator Meets Standard 

American English resources are incorporated into 
the course to support methodology content and 
provide contextual examples of course themes.  

Selected resources are topical, relevant, and a 
variety of resources are used. Selected resources 
are adapted to fit the participants and 
participants’ audience.  [Image 5] 

Participants gain literacy in searching for 
American English resources, identifying 
appropriate resources, and adapting selected 
resources for use in their teaching context. 

Assignments require participants to search for 
American English resources. Assignments require 
participants to modify American English resources 
in order to fit their specific teaching context. 
[Image 6] 
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Image 5: Example of American English resources incorporated into the course to support methodology 

content and provide contextual examples of course themes. 

 

Source: Integrating Critical Thinking Course provided by World Learning 
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Image 6: Example of an assignment that promotes literacy in searching for American English 

resources, identifying appropriate resources, and adapting selected resources for use in participants’ 

teaching contexts. 

 

Source: Educational Technology Course provided by Iowa State University  
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Standard 3. Intercultural Competence  

Content and communication are appropriate and effective. 

 

Supporting Explanation 

Participants in the AE E-Teacher program come from a variety of cultural and educational contexts. In 

order to realize this aspect of the program, courses and course instructors must be flexible in terms of 

material selection and adaptation, as well as the context through which information is presented. 

 

Rubric for Standard 3. Intercultural Competence 

Performance Indicator Meets Standard 

Courses are culturally accessible to all 
participants. 

A variety of contextual examples are provided 
to include many different environments and 
cultures. [Image 7] 

Participants are utilized as cultural resources. Participants are prompted to analyze and 
discuss the ways in which culture(s) affect 
language learning where they teach. 
Participants create resources or guidelines for 
their regional colleagues to aid in 
materials/methods adaptation. [Images 7, 8] 

 
  



 

13 
 

Image 7: Example of a culturally accessible assignment, that also utilizes participants as cultural 

resources. 

 

Performance indicator demonstrated: Courses are culturally accessible to all participants. 
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Image 8: Example of an assignment that utilizes participants as cultural resources. 

 

Source: Critical Thinking Course provided by World Learning 
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Domain 3. Instruction and Implementation 

Courses designed for the AE E-Teacher program foster critical thinking and maximize participation. 

Standard 1. Learner-Centered Instruction 

Learners should be supported in group and independent work and encouraged to think creatively. 

 

Supporting Explanation 

Learner-centered instruction fosters autonomous learning and a sense of ownership over the learning 

experience, resulting in higher participation and more collaboration between participants.2  

 

Rubric for Standard 1. Learner-Centered Instruction 

Performance Indicator Meets Standard 

Courses are designed to maximize 
opportunities for learner-centered instruction. 

Course activities include group and pair work 
and are structured so that the instructor acts as 
a facilitator, providing tools which encourage 
participants to draw their own conclusions and 
negotiate meaning and understanding. [Image 
9] 

 

  

                                                           
2 Douglas Brown, Teaching by Principles: An Interactive Approach to Language Pedagogy (White Plains, 

NY: Pearson Long, 2007), 52. 
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Image 9: Example of an opportunity for learner-centered instruction.  

 
 

Source: Educational Technology Course provided by Iowa State University  
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Domain 4. Assessment 

Courses employ systematic assessment in order to evaluate participants’ familiarity with content, 

monitor course progress, adjust instruction and materials, and measure learning outcomes. Assessment 

should be ongoing and inform the pace of the course, adjustments to instruction and instructional 

materials, and the curriculum as a whole. 

Standard 1. Diagnostic Assessment 

Prior knowledge of and experience with course topic is measured at the beginning of the course. 

 

Supporting Explanation 

Diagnostic assessment provides course instructors and facilitators with information about participants’ 

background knowledge and experience. This information should be used to frame instruction and 

decisions regarding the use of course materials, and to realistically pace the order and completion of 

course objectives. Diagnostic assessment should also be used to identify the need for differentiated 

instruction. 

 

Rubric for Standard 1. Diagnostic Assessment 

Performance Indicator Meets Standard 

Prior knowledge is not assumed. Courses are framed with the assumption that 
participants have little to no technical knowledge 
of the course topic. [Image 10] 

Prior knowledge assessed, but not graded, at 
the beginning of the course. 

Diagnostic assessment results are used to frame 
the discussions and teacher-learner feedback, 
pace the execution of course objectives, and 
differentiate instruction according to participants’ 
background knowledge and language level.  
[Image 11] 
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Image 10: Example of introductory information, assuming no prior participant knowledge.  

 
 

Source: Teaching Grammar Communicatively Course provided by World Learning  
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Image 11: Example of ungraded assessment of prior knowledge at the beginning of a course. 

 

Source: Educational Technology Course provided by Iowa State University 
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Standard 2. Formative Assessment 

Participants are continuously assessed, both formally and informally, through monitoring of course 

activities, observation of peer-to-peer interaction, and evaluation of assignments. 

 

Supporting Explanation 

Ongoing assessment provides information about participants’ levels and rate of progress towards 

achieving learning outcomes.  This information is used to modify instruction or course materials 

accordingly, even while the course is in progress. 

 

Rubric for Standard 2. Formative Assessment 

Performance Indicator Meets Standard 

Learners are regularly given formal and informal 
opportunities to demonstrate progress towards 
achieving outcomes. 

Assessment activities are task-based and 
communicative. Participants have many 
opportunities to collaborate with peers and 
share their understanding and interpretation of 
course themes. [Image 12] 

Course instructors assess learners’ performance 
continuously through these opportunities. 

Assignments are evaluated and activities and 
discussion boards are monitored for common 
themes and errors. Common themes and errors 
are systematically recorded, as is improvement.   

Formative assessment results are used to modify 
the remainder of the course. 

Course instructor gives individual feedback and 
also addresses common themes and errors to the 
class. Results of formative assessments inform 
course instructors of any possible gap between 
learners’ levels and learners’ expected levels; 
Course instructor adjusts pace of instruction. 
[Image 13] 
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Image 12:  Example of a formal opportunity to demonstrate progress towards achieving outcomes. 

 

Source: Teaching Grammar Communicatively Course provided by World Learning 
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Image 13: Example of formative assessment results, used to modify the remainder of the course.  

 
Source: Teaching Grammar Communicatively Course provided by World Learning 
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Standard 3. Summative Assessment 

Summative Assessment occurs at the end of the course and provides an opportunity for participants to 

demonstrate the knowledge they have gained since the beginning of the course. 

 

Supporting Explanation 

Post-course assessment will vary in format depending on the nature of the course, but should provide 

participants with a meaningful opportunity to apply what they have learned.  The production of usable 

teaching materials which reflect the methods and knowledge acquired during the course demonstrates 

knowledge gain, and is an indicator of the effectiveness of the course.  

 

Rubric for Standard 3. Summative Assessment 

Performance Indicator Meets Standard 

The course concludes with a culminating 
assessment. 

Basic methods of assessing knowledge gain, such 
as comprehension questions, are used for 
summative assessment. The design of the post-
course assessment allows participants to 
demonstrate knowledge gain in the most realistic 
way possible under the circumstances (e.g.., 
submission of lesson plans, teaching 
demonstrations, learner guides). The product of 
the post-course assessment can be used in the 
participants’ teaching environments after course 
completion.  

The results of summative assessment are used to 
inform changes to future courses. 

Results of participants’ performance are 
systematically recorded and evaluated. Recorded 
and evaluated results are used to modify the 
curriculum for future offerings of the course. 
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Image 14: Example of a culminating assessment that requires participants to create an action plan to 

disseminate newly acquired knowledge. 

 

Source: Integrating Critical Thinking Course provided by World Learning 

  



 

25 
 

Image 15: Example of the results of summative assessment used to inform changes to future courses, 

as noted in a final delivery report. 

 

Source: Integrating Critical Thinking Skills Course final delivery report provided by World Learning 
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Domain 5. Professional Development 
Professional development in the context of the AE E-Teacher program consists not only of the 

acquisition of new knowledge and practicing of new skills, but also the ability to collaborate and share 

new knowledge with colleagues. 

Standard 1. Cascading New Knowledge 

Course participants will be prepared to train others to implement the skills and knowledge they gain in 

AE E-Teacher courses. 

 

Supporting Explanation 

This Standard enforces one of the AE E-Teacher program’s core goals: that participants become agents 

of change by sharing the knowledge they gain from participating in the program with their colleagues.  

Cascading New Knowledge contributes to the program’s multiplier effect.  

 

Rubric for Standard 1. Cascading New Knowledge 

Performance Indicator Meets Standard 

Project-based design is used to embed aspects 
of the Cascading New Knowledge requirement 
throughout the course. 

The Cascading New Knowledge module 
introduces course participants to theories 
related to teacher training and professional 
development. The Cascading New Knowledge 
Module provides a variety of formats and 
examples through which newly acquired 
knowledge can be shared, with suggestions for 
which format might fit different teaching 
environments. [Image 16] 

An Action Plan is required as a culminating 
product. 

Participants receive personalized feedback on 
their Action Plans and are referred to further 
resources available on the AE E-Teacher Portal. 
[Image 14]  
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Image 16: Example of project-based design used to embed aspects of Cascading New Knowledge. 

Source: Integrating Critical Thinking Course Provided by World Learning 
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Glossary of Terms 
 

adaptation    A work based on one or more preexisting works. 

assessment    Evaluation methods used to measure knowledge/skill gain. 

copyright    The exclusive legal rights, given to an originator or an assignee to print, publish, perform, 

film, or record literary, artistic, or musical material, and to authorize others to do the same. 

domain    The categories into which the AE E-Teacher Program TESOL Standards are divided. 

formative assessment    Continuous and often informal assessment of learners through classroom 

activities, observation of peer-to-peer interaction, or evaluation of assignments. This type of assessment 

is used to inform instruction and course pace. 

learning outcomes    Explain what skills or knowledge course participants will have gained by the 

completion of their AE E-Teacher course. Learning outcomes should be clear, measurable, and 

achievable. 

learner-centered instruction/student-centered learning    A teaching approach that focuses on learners' 

goals and fostering learner autonomy. In learner-centered classrooms, the teacher's role is that of a 

facilitator, allowing students take ownership over their learning by solving problems creatively and 

negotiating meaning between peers. 

open educational resources (OER)    Teaching or learning materials which can be legally shared (usually 

licensed under Creative Commons copyright), and are free and accessible to the public. 

performance indicators    Used to describe the instruction and approach that will demonstrate that a 

course meets standards. 

project-based learning    Learning that takes place not simply through activities and exercise, but 

through meaningful creation of a product that demonstrates knowledge gain. 

rubric    An assessment tool used to describe varying levels of quality of the evaluation criteria. 

standards    “Benchmarks for accountability that teachers, students, or programs will attain” (TESOL 

2015). 

summative assessment    An evaluation of learners’ overall knowledge gain, typically at the end of a 

course (Brown and Abeywickrama 2010). 
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